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When one goes tot a Itie.ical exmAnatiop, the physician doesn't

,check "health." The phyician instead monitors a series. Of physiological,

inaicatore collectively allowing soMe assessment of ur state of health.

likewise the "state of health" of a social unit may be fou:U'd in epidemiological

data on mort;Ility, morbidity, disability, ete.

What is th promise of a profile of educational indicators in Aseottag_

,a picture of the condition of higher education? Good concePtual Work

exists frqm several sources,
Publications Of the National Centelfor.

Educational Statis.tics.CNCES) provide interesting displays of edUca-

tional indicators.
1 Recent work of the National Center for Higher Edu-

cation Management-Systems
(NCHEMS),also makes a valuable contribution.

2

Classification approaches, such as that suggested by Goolei, ale also

useful..3

The acceptability of this,work at the campus level,phowever,.remains

a question Mark. Mahy.campus obpervers tite uneasy about the potential

develdPment educational performance'indicators,
especially at the

state level, viewing this as a con'tinuation of a "leveling" (or "meddling")

\

influence'that began with Statewide fudding forMulae for pnblic

tiodsr.
Ar

This report.prdfiles a statewide.pattnership4,0ffort
in the development

,

f' of performance indicator& inshigher education. It-ig a report'of eleven
\

Tennessee publit institutions--universAti;es
And community' colleges-

,

.

wrking to Identify perfa
4.

nce Andidator reflecIng *their instituttonal

misSion
t
-to acquire dat4 on Xhose indiatig, %p make public the results,

.

v.

and'to act con those results for.the iMptovement Of instructioik ,

3
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This paper centers on performaace indicators, tut it4uilda eft a

larger effort known as:the Perfermauee Funding Proje-ct, -The Performance

Funding Project represents an Attempt b? the Tennessee Higher Education.

/Commission to improve tlie 0:irrent alvrOPriations formula in Tennessee.
,

The-project assumes state fuudingxill continue to.mest primarily on an .

enrollment basis, but that ficomplementary feature fJht ibe built into

the formula tolpromote instructional effectiveness. Campue-based pilot

projects providehe vehicle for exp,Aoring this possibility. The Commission

Initiated these piojects through call for propLals and proviled support

through grants from the Kellogg Foundation, the Ford Foundation* and the

Fund for.the Improvement of Postsecondary Ucation. Last year, faculties

at eleven Tennessee institutions developed institutional-wide'instructional

. .

goals and associated indicaters for measuring performance on those goalse

Pilot project activity this year involves collecting data on those in-
,

f
dicators and e?cploring ways in ;which project results might be incorporated.

into the allocation process:

.

.
Case Illustrations - Diversiiy, Within Community

Attachment A includes abstracts of the indicator profiles for four

institutions: Columbia State Community College, The University of Tennessee
r

.7
at knoxville, The University.of Tenpessee at Main, and The University

of Tennessee at NaShville. °These abstracts illustrate'the kind of work
,

completed at All eleven institutions at the end of the first project

. year; These abstraCta are taken from larger reportu avaljable from each

partiqipating institutions. Even a review a limited number f prc;ject

abstracts, however, provides some.interesttng observations.',

4 41.04444.4.411101agANAVOle.11410 '1"110.`214,4*Ift 4Paibn Whir, 4,Moor 441414` Vt9:41tSV43 1/4E1 44.74411.--.- ...73S1211fial
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First of all the prp_IlIes presented.in46.pundix A, reveal...that many

proiects take advantage of &pod work already couVeted, a pleasant recog--
nitiod of the conceptualyork colhpleted by such agencies as NCHEMS, ETS,

and ACT. The array of campus indicatork.includes a distribution of

readily-available instfuments and indicators

campus level. Thus, campus projects for the

the indicator wheel."

and those developed.at the

most part avoid "reinventing

theft_q_goalanlicatprazi2IneAsje/LuEly_expresS

tional diversity. V.Itile many institutional goals have a common character,'

the indicators chosen represent differences in institutional choice as'

to what measures best represent an institution'S public'performance on

0
those goals.

Third the selection of indicators reveals th&wil1ingnemusil-
to risk. Note lould be taken of planned participation in at least two

.experimental ventures -- the College Qutcome Measures Project being

developed ae ACT and the Genral EducationAutcome Project being developed

by ETS.

Finally, the project_presents the possibility of b.r_id&Inz the.gap

between public accountability ipaa institutional/faculty autonomy. While

inetitUtional fa-culties grow uneasy with t't4! increasing interest of ex-
.

ternal agencies in campus affairs, public interest iu higher education

accountability'continues undiminished. The goals and indicators developed

by the:various pilot.projects clearly demonstrate that institutions can

\'satisfy public.accountability concerns and sitilultaneously express their

unigue character.
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Ouher conclusions emerge from an analysis of these indicator profile§

and the work leading to their deAre1opment. Th.:: following outline suggests

several "1essonNearned" and "Promising findings."

Lesson #1. Most campuses identified a relatively large number of

indicators. Realizing that any single indicator can be criticized its

an inadequate reflection of instructional performance, pilot pyojects .

attempt to assess performance by focusing seVeral indicators on the

sauna goal. In soul cases, however, the burden of evaluation created by

a large number of indicators suggests limiting work to a few well-chosen

indicators. A

Lesson 172. Campus personnel are concerned institutions with an

apparent richness of conceptual expertise might fair better -- the

. idea that the "big" campus already rich in resources will win out over.

the "smaller" ampus in any performance competition. The performance

record of the pilot projects thus far is-encOuraging us however since

community college appear to be developing some our best projects..
*IC

Lesson 113. The possibility of statewide indicators of institutional

performance is disturbing to campus personnel.- Eturly in the project the

possibility of developing a set of .statewide indicators that all institu-

tions could be assessed against was discussed. One camOus admInistrator

pointed out, though, that; statewide indicators of performance "average out"

institutional identity just ac) the current formula supposedly does, since

every institution would be assessed by a compon standrd:

7r -117 ' V,
"7... 1, 11 71,
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Lesson #4. While campuses are reluctant to-consider statewide per-

formance indicators, they are equaLly suspiciou9 of campus-based indicators.

This.muspicion grows partly out of a concern that campus-developed indicators

wfljl not.be.equally rigorous across institutions. One faculty. committee..

working on the rt.rformattce Yunding Project asked why they,plioaa develop

rigorous instructional goals when another instituLion might select a

straw-man' approach to goal setting and be rew4rded more for less achieve-

ment. 'Suapicion also grows out of a concern that one department or college

be singled out,as solely responsible for certain,instructional girls or

outcomes, e-g., English department for communication competencies, philoso-
.

Phy.kpartment for critical thinking competenCieS.

Lesson.#5. Getting faculty to think in terms of instituiional-wide

goals and indicators As difficult. Indfviduals sileak with ease about

departmental,goals and indicators but atriving at goals and indicators

that cut across departmental lines is anothe'r matLer.

Lesson'#6.. Our desire for institutional-tilde instructional Performance

measures is running kolittle in advance of the technical capability of

tUe assessment community. Several developmental efforts, however, by the

American College Testing Program and the Educational Testing Service look

promising.

Promising F4,111110_

.Coupled with some difficult and sometimes painful lessons learned

during the past year have been some promising and encouraging findings.

,

4404
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Promlsing !Inding #I. Faculties across Tennetsce arc very concerned

about instructional performance.
They sense that funding Solely in termn

of-number of students served (silently-Ages-prostitution
of academic standards.

Prottirl1ngyind,ing}2.
Odressing the,question of.udiat constitmtes

2 I.

effective instructional performance has led to a serious consideyation of

what constitutes minimum competence for a college degree. This became

the focal point of a statewide forum, sponsored by the Ford Foundation,

on
skills and upderstandings that all college students

ought to plIwAsess.:

Promising_Finding #3. Performance Funding.Project is causing

hundreds of faculty members and administrators_to
take a serious look at

the effect.they are having on students.

Promising Finding #4. A nimber of solutions have been found to

,

questions fhat plagued the project.in its initial stages. For inqtance,

how can you have equal rigor in the. assessment of achievement of,goals

when goals and performance indicators
differ from campus tp campus? One

possibility would be to have a board of visitors provide an assessment of

each institution,a performance
against its set of individually developed

.instructional
41s. This assessment

could, in turn, be translated into

a factor to be used in allocating sour portion of the state allocation.

promialag_Klpding #5, 41-tial impressions
suggested-that a classificaticin

scheme or model framework of indicator developmdnt might emerge from the

,

work of pflot projects. It was hoped that the indicators developed by eleven

IS%
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campus pilot prolects might neatly fall into a framework
based on types of

institutions
and programs?

types of students served, and types of in-

,

stitutional goals. Pilot pioject results do not appear',
however, to lend

/ .

themselves
to any sqrt of discreet classification.

For example, indicators

for assessing student achievement
at two community

college more closely

resemble those developed by two regional universities
than the indicators

of the third community college.

Upon reflection, however, this finding only underscores a vecy.pleasi,:,

outcome of this project--that
public colleges and universities

can express

their diversity in very meaningful ways.

In conclusion, aa a research effort for.the development
of higher edur-

cation performance
measures, our project does not appear to be very im-

pressive.
Out of all the indicators

developed or identified by pilot

projects, only a small number differ from those
offered in a 1974 NCHEMS

dutcomes Measures
Identification

Study.
4 'The significance

of the
-

Performance Funding Project lies in its-discovery
that faculty arewilling-__

to identify and develop public expressions
of instructional

effectiveness

that reflect the uniqueness
of their Institutions.

'Tlib task ghead;for

the Performance Funding
Proje& is to implement a funding policy.that wtll

promote that activity.

At,
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ATTACHMENT A

SELECTED INSTITUTIONAL PROFILES OF

PERFORMAgCE INDICATORS

I. 1
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SORVEY.OF PERFORMANCE FCADING PROJECT

AT

COLUMBIA STATE COMMUNITY COLLEGE

PRESIpENT or THE COLLEGE: Dr. Harold S. Pryor

DIRECTOR or THE PROJECT: Dr. William A. Tallow

. DESCRIPTION 'OF THE COLLEdE:

Columbia State Cohmunity College, established in 1966i was Tennessee's_first.community
college. The college is located in Columbia,'Tnnessee, a city of 30,000, abour14orty milessouth of Nashville, The colltge enrolTs:apProximately 2,000--full7time equivalefit students.

q

Columbia State offers fwo areas of Univvsity parallefcourses in a Wf4e v6riety of areasto prepare studentsJor Work .on the senior:college level, It also offers a number of programsof technological and preprofessional.motifor those students preparing to entee industry, bus klets, -and the professions in a.two pr three APperiod. The College.also'offers a program .of con-
tinuing education-for etther credit or noncredit.

,,`
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GOALS

INSTITUTIONAL GOALS AND PERFORMANCE INDICATORS

A$SOCIATED INOICATORS

(1) 'To prepare students for advanced .

academic work at a four yeAr or

yrofessional school.

(2) To prepare students for specific
occupational careers in two years

of academic work.

(

'rcent of golified students who transfer as

-mesured by institutional records. .

. \

Rercent of transfertudnts reqpiving degree_as

measured by receiving school's rdtords.

'Student GPA.at Olumbia.State and at receivi6g

institutiafrom iptitutional retords.

Student responses to survey questions..

Number of credit course offerings that are-

college parallel. (3)

-

11,

Length of time for Career Education majors Do

receive a degree.
4

Number .of graduates passing I tcensing ,gxam on the

first try, as-reported by licensing agencies.

Graduates reponses to survey questions concerning

satisfaction with preparation,*time till first

job', wheOer.working initheir field, and 14lary

earned.

Employer-responses to survey.

Number of majors offered,

Number of majors certified.

k

14
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GOALS

(3) To provide opportunities forcontinuing

education in the 'filrvice area.

(4) To provtde remedial.instructiOn for

students who are not academically

preparept for college level courses.

a,

(5) To assist students in acquirinq

basic learning and stu4y skills.

ASSOCIATED INDICATORS

Number of evening and off-campus courses offered.

Number of workshops and seminars sponsored by CSCC.

Number of requests from local businesses for special'

cdurses or workshops..

Number of continuing ehucafton units granted.each

year.

.Student satisfaction with courses or workshops as

measured by surveys.

Student success in credit cdurses related to tbe

developmental course.

Student satisfaction with developmental courses.
4,

Student test score gains after taking a developmental

course.

Final GPA of those who take developmental courses

compared to those who do not.
mats.

Number of students increasing standard est scores

after completing the program.

Number of students remaining in schoal after com-

pleting the program.

GPA of students in the program compared to those

not in the program,

Student satisfaction and increasejn self-confidence

after completing the program.

0
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GOALS ASSOCIATtD IN CATORS

(6) TO provide academic and vocational
counseling for students.

(7) To increase the depth and breadth
of knowledge for those students
receiving an Associates Degree.

r

(4) To offer a wide rapqe of special
activfties intendEtto increase the
general cultural level of the
service area.

.

Nailiber of students advi'sed to take.developmental

,courses and the number who do.

NuMbbr of students advised to take study skills
program and the number who do.

.

Number of students developing realistic career
and educational goals while at Coltimbia State.

Student satisfaction wfth advising program.

Scores of'Oaduates on national Assessment of
Educational Progres.i test materials.

Scores of graduates on ACT test compared to their
entering scores.

Scores of graduates on local math testf writing
sample and Nelson-Denny reading test compared to/
their entering scores.

_ A
4

Number and typt of programs spdnsored by Columbia
State for the community.

"

Attendance at special programs.

Number of faculty giving talks off campus.

'Number of groups using Columbia State facilities.

t,7
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SUMMARY OF PERFORMANCE FUNDIN,9 PROJECT

AT

THE UNIVERSITY or TENNESSEE, KNOXVILLE

CHANCELLOR OF THE UNIVERSITY: Dr, Jack E. Reese

DIRECTOR OF THE PROjECt:

DESCRIPTION OF THE UNIVERSITY:
. `

Dr. Fred.N. Peebles

The University of-liennessee, Knoxville is the "capstone" campus of The University

of Tennessee, a multi-campus, multi-purpose system of higher education encompassing

all Tenneustie. The University of Tennessee is both the State University And the

official Land-Grant Institution of Tennessee. UTK seeks to develop'human and material

resources of Tennessee through public service. In the fall. of 1976,a total of 29,711

students were enrolled at The UniVersity of.Tennessee, Knoxville.. To serve the academic

needs of these students, uTK offers 111 degree programs at the bachelorl.s'level, 123

at the master i s level, and 52 at the doctoral lever.

ABSTRACT
.

The UTK Performance FuOing Project is being carried out in the UTK.CoIlege of ,

Engineering and is intended tO be a Pilot effort for the Knoxville Campus. Upon

completion of the college-level study the methodology and approach to assessment :

-of engineering education effectiveness will be utilized in the.assessment of

effectiveness in other professional disciplines'of UTK.

The UTK College of Engineering Performancayunding-Project will assass the effectiveness

of engineering education offered in the college throixgh measurements of three performance

variables: /

(1) engineering graduates knowledge of the mathematicA, baeic sciences, and engineering

sciences,

19
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(2) expected professional charaoteriStics of UTK engineering graduates (See Exhibit A),..

and

(3) progress toward achievement of College Of Engineertg DeCade Goals-An Emphasrs on

Engineering Excellence. (See Exhibit 8).

'0

The graduates' knowledge of mathematics, basic science, and enginciering sci(;nces will

be Iseasured through performance of engincoring\s'oniors OA the national Engineer-In-

Training (E.I.T.) examination. Scores on;the E1T examination for 200 to 300 seniors

per year will be compared with,national norms, and ,engimeering educatidh effectiveness

will be indicated positive-as UTK graduates' scores exceed the national norms.

Assessment of the.expected professignal charactlaristics Of UTK,engineering gradhates

will be done through responses to a new survey aluestionnaire by

(a)
self-analysid of 500 to 1000 graduates awarded UTK baccalaureate degrees during

the past ten years

(b) by supervisors of the same 500 to 1000 graduates,who provide the self analysis

responses, and

(c) by UTK engineering faculty for the 600 to 800 graduates awarded B. S. degrees

during 1976-77 and 1977-78.

Asdossment of progress toWard achievement of the College of Engineering Decade Goals 4

will be made through presentation of reports on
performance to a Board of Visitors

comprising engineering and educational leaders from industiy, government, and private

practice.
140

Table I provides a tabular display of'the 'performance variables, te performance

indicators, and the populations being evaluated fur the UTK College of Engineering

Performance Funding Project.

2 0



EXHIBIT A

EXPECTED PROFESSIONAL CHARACTERISTICS OF
UTK ENGINIVING GRADUATES

o Factual Knowleclgf?, a strong backr-ound in mathematics and an
understanding in some depth of one ot more axeas of applied science;

o Ability .to Deffne And Solve Prohkems, an ordeAy. 5et of thought
proce4ses for identifying and solving unfamiliar problems, including
the ability to deci:de wan the information needed to solve a givea'
problem, the ability to ob,tain' that information from available
sources,'and the ability to define feasible methods for developing
ttilis information it otherwilse unavailable;

o Ability_to Analyze Systems, Processes/ Machines, or-Devices, commonly
utilizedkin the graduate's field of engineering practice;

Ability to /vply Fundamental Elements of the Design Process,
(estabrishment of objectives and criteria, synthesis, analysis,

:construction, testing, and evaluation) in devising a system,
component, or process to meet desir4d needs;

o Ability to Communicate,, the ability to communicate clearly with others
orally and in writing;

o 'Motivation to Continue Professional Development as a Life-long_Process,
through independent study, organized continuing education prOgrams,
or part-time.study toward an advanced degree;

o Professional and Social Responsibility., an appreciation of the
interaction between technology and society as a whole, and a sense
of responsibility for .13suring that this interaction is harmonious;
and

o Kno ledg9_2f and Ability to Apply the Code of Ethics of Engineers
in Professional Practice.

S.
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4 EXHIBIT A

mp

COLLEGE OF ENGINFARING GOALS FOR THE NEXT DECADE: AN EOHAS1S ON EXCELLENCE

1. Achieve national recognition for excellence of all'engineering programs..
The meAsnres of this achievement include: the development of a 'superior
climate of'learaing appropris4e for a professional schooloof engineering;
the development of a faculty and student booty. of the highest'caliber
consistent:with Meeting the educational requirements of the Atate; the
achievement of a untrormi4r high Morale among the faculty and students;
a9d nationally recogAize engineering accomplishments of a quality which
iS professionally and int llectually satisfying to both faculty and students.

2. Develop and maintain teaching excellence as indicated by the learning
accomplishmepts of students and by such faculty: characteristics as being
well-prepared for all classes, being genuinely concerned fox-sand able
to communicate with the students, being available and willing to assist

.

itudents outside of class, giving well thought out and fair examinations,
and seeking and encouraging criticism from colleagues.

3. Continue to up-date and up-grade the undergraduate programs.so that the
graduates are prepared;to begin professional careers in engineering.
Indications of how relevant the programs are to the needs of the
profession include: the number of students enrolled; the ability of .
graduates to obtain professional employment; the extent to which-employers
seek,graduates; the'interestin professional societies shown by.the students
and the graduates,tand their qualifications to .become registered engineers,

4. Achieve and maintain full accreditation by ECPD of ail enginepring eurricula.
This goal includes acsreditation of the graduate programs under.ECPD's new
designatton Qf advanced professional programs.

40(

5. Expando.the engineering design and development; research, and public service
programa for outside agenciesoto involve more faculty members and partiCipation
of 54110. students per faculty member; with expenditures of about $4,000,000.
annually, of which more than $800,000 are.provided by private industry and..
$400,000 from other now-federal sources.

6. Increase,the full-time graduate student enrollment in every degree-granting
depprtment so that there, are at least 3-5 full-time-graduate.students per
full-time faculty member!.

7. Expand and improve reiations with Tennessee industry, the various departments
of state government, and the municipalities of Tennessee so that.faculty.are
deeply involved in the solution of technical, problems of-Tennessee's industry
and Tennessee's governmental agencies. Continuing efforts on small-industries
research, engineering extension services for ail-Tennessee industries, and
cooperative projects with ithe various city governments of Tennessee and.the
operating dep 4ments of Tennessee government would indicate-that this goal
has been achiev

- r

-8. Initiate in bach department significant cooperative-prejects witlaindustrial.
associations which build.on the specialized intferests and talents-of the.
faculty. These projects should serve to build up "peaks of exceldence"in
the departments and should afford unusually attractive opportunities for
education of engineering students. There Should exist at least one such
cooperative'project for each curriculum area of specialization offered in
the various departments. The Industrial Consortium for Polymer Research
and Eduaation serves as' an -example of the cooperative projects with industrial
associations to be developed.

. - r
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CHANCELLOR OF UTM:

'SUMMARY OF PERFORMANCE FUNDING PROJECT

AT

THE UNIVERSITY OF TENNESSEE AT MARTIN

Dr. Larry T. McGehee

DIRECTOR OF T E PROJECT: Dr. Joseph L. DeVitis

DESCRIPTION or THE UNIVERSITY:

The University of.Tennessee at Martin is a state-supported university of approximately 5,000

students. The school is situated in Northwest Tennessee, about 125 miles northeast of Memphis and.

150 miles northwest of Nashville: The,University traces its origins back to 1900 but did not

become a.senia college until 1951. In 1967, the institution officially became The UniVersity of

Tennessee at Martin.

The University of Tennessee at Marti4 is a primary campus of the.University of Tennessee

system. In broad reference, its role and.function,are similar to those of the University, including

instruction, public service, and research. But in emphasis and focus, the Martin campus is primarily

an instructional unit with significant responsibility and concern for undergraduate education.

- The major goal of The University of Tennessee at Martin is to provide superior quality under-

graduate instruction to a clientele composed chiefly of full-time residential students. ,To students

who come from most of the countieS.in Tennessee as well as from many other States and a number of

foreign countries, UTM offers programs of study leadin4"to degrees in more than 65 speclalized fields.

Thesewre offered through the schools of Agriculture, Business Administration, Education, Engineering

and Engineering Technology. Home Economics, and Liberal Arts.

"t'
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INSTITUTIONAL GOALS AND PERFORMANCE INDICATORS

4 LJ

, GOALS
ASSOCIATED INDICATORS

r
(1) To develop basic skill competencies in (fCompositfoh - Test of Standard Written EiTglish (ETS)

English composition, reading, and , Reading Nelson-Denny Examination

general mathematics.
General Mathematics, - UTTathematicsdrlacement

Exanination

(2) To encourage students to evaldae-
their personal/social values and goals,

(2) Rokeach Value Survey

(3) To develop main-depth competence in a

discipline..

6'4

(3) Departmental Examinations

1

1
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SUMMARY OF PERFORMANCE FUNDING PROJECT

AT

THE UNIVEkSITY OF TENNESSEE AT NASHVILLE

CHANCELLOR OF THE UNIVERSITY: Dr. Charles E. Smith

DIRECTOR OF THE PROJECT: Doris Sullivan

' DESCRIPTION OF THE,UNIVERSITY:
v

T4 University of Tennessee at Nashville is a state supported university of approximately 4,700 headcount
students in the college/credit programs. Located in the capitol city of Nashville, population of approximately
486,000, the institution, which is now UTN, was established in 1947 as an extension center of the University's
Knoxville Campus, offering evening classes for' working adults. In or4er to meet 'community needs for a fully
functional,evening university, the Nas,hville Center was granted permission to develop into a four-year degree-
granting institution upon completion of accreditation requirements of the Southern Association of Colleges ahd
Schools. Accreditation was granted in January 1971 when the "institutional self-study, begun in 1969, was
approved by the Association. In 1971, le9islation was passed by the Tennessee General Assembly creating a new
UT campus, The University of Tennessee at N'ashville.

The University is located in downtoOn Nashville and has no dormitory nor athletic facilities. Approximately

70 percent of the students are employed 40 hours.or more a week and the average student age is 27. A majority

.
of the studentS (approximately 80 percent),live within 15 miles of the University and approximately 70 percent
of the students havevpreviously attended another college. At least 90 percent'.of the student population is

enrolled for dndergraduate work.

UTN's facilities are used,during the daytime for a wide variety of public service and continuing education

activities. Some 50,000 persons annually attend conferences, workshops, seminars, and government training

classes at UTN.

UTN'offers'assuciate degree programs in nursing, fire science, and office adMinistratibn. Baccalaureate

degrees a're offered in arts and sciences, business administration, education, engineering, and nursing. The

campus has onettgraduate program, leadirrg to the Master of Business Administration degree. Resident credit

courses lead to the master's degree in engineering and in public administration. All degrees, except the

associAk degree program in nursing, are offered in the evening. In addition, UTN, in cooperation with'the

Tennesibe Departhient of Corr)ections, offers through its "College Within the Walls" program, courses leading

to the Associate of Arts degree for i,nmat,a, at three state penal institutions.

?,6
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INSTRUCTIONAI: GOAL STATEMENTS AND ASSOCIATED PERFORMANCE INDICATORS kR UTN

(INSTITUTIONAL GOAL STATEMENTS FOR STUDENTS WHO WILL RECEIVE
A BACCALAUREATE OR AN ASSOCIATE 'DEGREE FROM UTN

.

.

ASSOCIATED PERFORMANCE INDICATOR

1, Dmonstrate a mastery of the skills of communicati6n:
reading, writing, and arithmetic.

ACT College Outcome Measures Project

2. Express a sense of self-worth and self-confidence: Sixteen Personality Factor Questionnaire

3. -Demonstrate ability to acquire knowledge.and to apply it. ACT Colllegutcome Measures Project

4. Demonstrateanalytical and problem-solving skills. ACT College Outcome Measures Project

5. Demonstrate an awarenesS of tileir ow values and the values-
of others:

ACT College Outcome Measures Project

,
'6. Express the ability to cooperate and work with others.

.

Sixteen Personality Factor Questionnaire
_

7. Demonstrate a basic background in the humanities. ETS Undergraduate 'Program Area Tests

B. Demonstrate a basic background in the social sciences. ETS undergraduate Program Area Tests,

9. Demonstrate a basic background in the natural sciences. ETS Undergraduate ProgramArea Tes.,

10. Express an awareness of and concern for contemporary events,
issues, and problems.

,
,

. ,

ETS Undergraduate Program Area Tests

11.. See their college experience as satisfactory. Questionnaire and follow-up study _

, .

N/. Express a desire for or commitment to life-long learning. Questionnaire and follow-up study
.

.

NRoz,n%trate
an in4depth knowledge in their chosen area of

i
`Ntration. ETS Undergraduate Field Tests and Students Perform-

ance on Professional and Gradute Admissions/Exams, J6 i F's ek`.t ,.2.1,4if iSoktliNia
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NON-DEGREE SEEKING STUDENT POPULATION INSTITUTIONAL GOAL STATEMENTS FOR NON-

'DEGREE SEEKING STUDENT POPULATION

, .

ASSOCIATED PERFORMANCE INDICATOR

1. Career-oriented--Improve skills for

..

Aid the student in improving his/her

skills so that he/she may be able to be

promoted and/or receive an increase in

salary in the field in which the student

is-currently employed.

......_
.

Follow-up questionnaire in which

student is asked whether courses
taken at UTN were beneficial in

obtaining a raiS or a promotion.

promotion and/or raise in salary
in the.field in which the student
is currently employed. -

.------

2. Career-orientedDevelop new skillS Aid the student in developing his/her

skills so that he/she may be able to ob-

tain a job in a different field than the

one in which the student is currently

employed.

Follow-up questiorihaire in which

student is asked whether courses
taken at UTN were beneficial in

obtaining a position.in another.
field.

in 617-deTIO obtaiia a position in a

different field than the one in
whiCh the student.is currently
employed,

3. Career-oriented--Develop new skills Provide counseling to aid the student in

choosing_a_career.

Percent of students obtaining
career counseling.,

Follow-up questionnaire. .

.

in .order to enter job market.

.

.

Aid the student in developing skills

which will enable the student to success-
fully enter the'job market:,

I

4. Broadening of knowledge and cujtural

, enrichment.

Provide courses which-students may take

for cultural enrichment and an increase

in knowledge about the subject.

.

Follow-up questionnaire
,

.
.

.
.

, .

5. Social reasons.
.

Provide an atmosphere in which adult

students may meet and discuss coAlmon

areas of interest:
.

.

Questionnaire

.

.

-

6. Unsure as to degree area.and are
simply taking some courses which
they hope will help them make a

decision.
\

.

.

Provide students with the opportunity

to "try out" different areas when they

are unsure as tottheir de§ree choice.

..

- .

Questionnaire
.

_ .

.

.
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NON:DEGREE SEEKING STUDENT POPULATION

,

INSTITUTIONAL fiOAL STATEMENTS FOR NON-

DEGREE SEEKING STUDENT POPULATION

ASSOCIATED PERFORMANCE INDICATOR

7. Preparation for professional exami-
nations, ,

,

Provide courses which will increase a
student's knowledge.of a particular sub-
ject and at the same time increase his/
her ability to pass a professional
examination.

Entry and exit examinations. .

Follow-up study.

.

B.

_.........,.. ........

Prerequisites for MBA
.

.

,

I

1

Provide courses which will increase a
student's knowledge of a particular sub-
ject and at the same time increase his/
her ability to be successful in the
MBA program.

Entry and exit examinations.
Follow-up study.

,

9.

4

,

Transient students.

,

To provide courses at a time or place
which is more convenient for them or
less expensive:than the cost of the
course offered by the institution from
which they intend ',.: graduate.

,

iestionnaire.

,

,!

-s)

.
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GENERAL INSTITUTIONAL GOALS
. ASSOCIATED PERFORMANCE INDICATOR

To provide an educational opportunity for the adult who
works during the daytime hours in the Middle Tennessee
area.

.

Percent of students who are working adults.
.

;
.,

.

.

......_.....___

Tolprovide ah educational opportunity through the external
degree program for the adult who has a difficult time
attending classes on a campus on a regular basis.

Percent of students workinq'toward external degree who
could not have attended classes on a regtaar basis.

2 ,..,.
?-

,

To provide criedit for life experiences which are applicable
toward a degree through the use of CLEP and proficiency
examinations

Nutber of students taking CLEP and proficiency exami-
nations per year.

,

.

r
.

.

.To provide noncredit activities which will increase thechance of success of the student who finds that he/she
must do some deVelopmental work in order to be abl.e to do
satisfactory work in an undergraduate degree-granting
prggram.

.Number-of students enrolled in developmental courses.
Entry and exit examinations.

.
.

.

.

.

.

.

.

To provide an educational opportunity to the inmates in
three.penal instItutions in the state.

Number of students enrolled in the Associate of Arts
degree program. ,

To develop and sponsor or cospon.sor with,experts in the,
community, institutes, conferences, seminars, workshops,
and symposiuMs whiCh will be of benefit to the adult
population in Tennessee.

.

10
.

.

,.

.

,

Number of institutbs, conferences, seminars, workshops,and symposiums offered during a year.
Summary of evaluations administered at the end of all
institutes, conferences, seminars, workshops and sym-
posiums in which the.particinants have an opportunity
to state.the benefit of the.program(s).
Follow-up questiopn4ire to the employers of Qie
participants when applicable.

.

To create an nstlution recognized for,its public service
commitment to the commun4y.

..._

Randomampling of the conmunity. to determine its level
of awareness of UTN's public service activities.

3
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GENERAL INSTITUTIONAL GOALS

-

ASSOCIATED PERFORMANCE INDICATOR
.

.

.

8. To include local citizens in the short- and long-range

planning of the institution's public service activities.
.

Statements from the Dean of Public Service and the local

citizens involved as to how and to what extent they

were involved in the planning of UTN's public service

activities.

9. To work with the center for Government Training in offering

coueses of study which will increase the efficiency and

productivity of government employees.

Follow-up study of government employees who have attended

classes at UTN and their supervisors

10. To kovide continuing education units for courses of study

which qualify for the units and for which there is a demand

in the communify. .
.

Number of continuing education units awarded during

the year.

11.

40-

To provide an atmosphere which will encourage adults who

have had an unsuceessful academic college experience in a

typical college setting to attend UTN and to aid them in

being academically successful.

, .

Questionnaire
Report on transfer students cumulative grade point

average before and after attending UTN, .

Retention study.
,

12. To offer review programs for professional examinations

which will be of benefit to the participants.

Number.and type of review programs offered. .

Follow-up study on'the participants. ... .

,

3 7
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Fleming

Report of the Task Force on Improving the Operation of Federally
Insured or Financed Housing Operatiorts, Volumes I, 11 and
Ill, National Center for Housing Management, Washington:
October 1972.

Housing in ihe Seventies:. Chapter 4, Department of Housing and
Urban Development, National Housing Policy Review,
Washington: 1976.

How Housing Allowance Is Work, Integrated Funding from the
Experimental Housing Allowance Program, the Urban insti-
tute, Wasiungton, D.C.: February 1978.

'tower Income Housing Assistance Program (Section 8),Dep.art-
ment of Housing and Urban Development, Office of 1)olicy
Development and Research, November 1978.

Section 236 Rented HousingAp Evaluation with Lessons for the
ruturr, Geoeral.Accounting Office. PAD-78-13, Washington:
1978.

Community Development

'The Model Cities Program, Department of Housing and Urban
. Development, Office of Community Development and Eval-

u4tion, Washington (AU D-CD(D-mC-37). No date.

Block Grants for Communit)' Development, Department of Hous-
ing-and Urban Development., 1977.

Decentralizing Community DevelopmentiDepartment of Housing
and Urban Development,1978.

Community Development Olock Grant Evaluation Design, Univer-
sity of Pennsylvania, 1979 (unpublished document).

Evaluation in Higher Education: Departmental and
Program Revsew

Larry A. Braskamp
Measurement and Research DWision
University of Illinois at Urbana-Champaign
Urbana, Illinois 61801

Program evaluation in higher educatiOn is an inclusive term which
includes severol tyTes or forms: institutional research, reputational
ran ngsNc-iluntary acC-Qitatiein.,-departmental and intrainstitutional
program evakiation/and review-, evaluation of curricular design)
and state-level program reviews. These six types of evaluation
encompass the vast range of purposes of evaluation, the intended
uses and audiences of.the evaluative information, types of inform-
ation collected. ond methodologies used in collecting the data. In
this article, deparenental and program 'reviews and evaluations
within an institution will be highlighted. It is thernost recentsystem-
, atie form of evaluation (perhaps the most akin to the common
definition of evaluation) and represents a fairly recent response by
those in higher education to four interrelated pr_essures: the need for

..,...a.... I sound institutional managemiiiiiihe ciiiiiiimarde-sire for self im-
--".- provement; the need to assess qualitya ana the obligation to res-

pond to demands by those external to the university fiar accountabi-.
lity. . . 4 .

.
a

The last ten 'vears have seen a cOnsiderable increase in program or
.depa t reviews. In a sug\tey 01134 colleges and universities
with aaeate programs, Clafic (19771 notes that overone third have
some of systemitk departmeniaire;lew.Aliere are several
reasons why program realiews have become popular. The highly
quantitative managerial and fiscal data provided by centralized
offices of institutional research have not been sufficient tosatisfy the
nk;c1" s of campus administrators and faculty for information about
quality. Moreover, local campus officials could see tflat the_p_clId
not developsome monitoring and quality control processes..itate
agencies and legislative staffs would institute, an accountability
system. Thus departmental program eValuations.Were intendea for
Internal use, with the faculty and campus administrator's serviggas.

.

the primary audiences. Although accountability was local, the
institutions used this process to demonstrate their responsibility to
the external constituencies.

The incAtsommon stated purpose ef the departmental review is
to serve administrators-in conjunction with the faculty in making
institutional wide budgetary decisions and planning. However,
there has been also a strong undercurrent to use the evaluation as a
vehicle for self improvement (the summative-formativedistinction).
In practice, revire used bar both functions. In the early stages of
a program review, the faculty are especially aintive to the first
purpose; i.e., how will an evaluation be used by the central admin-
istration? The governance process in most educational institutions
has been (and still is) one of accommodatioin, compromise, and
negotiation, rather than of authoritc figures earcising financial and
managerial power. While there has been a trend toward a central-
ization of planning and ipformation processing, facilitated by the
emergence of compute41 and centralized data basis, the deci-
sion making at an institutio still is predominantly diffuse, decen-
tralized, and vested within the academic community. This tension'
betw.teas_entralizatiuo and decentralization surfaces when a new
administrative process is introduced, since information from an
evaluation is viewed as seturce.of power in the policy making,
process.

Most program reviews do not follow closely some model or
. coataptualization of evaluation. Goal based evaluatiOns are more

apt to be found in colleges where competency based instructional
iirograms in vocational and technital education are more common.
In general, most reviews rely heavily.on professional. judgments..
ValueS'antrcsiltiffi for ju-dging worth are implicit. o trust diligent
observatidn and considered judgment," a key idea in Stake's res-
ponsive elOuation apProach,.ls often an implicit characteristic of
departmental evaluations. Qften the process begins with a depart-
mental or unikself-study in which the faculty get an opportunity to
present their case.Tronsiderable descriptive data faculty
demographic'data. hke research productivity, service assignmenN,

.leaching loads, student char;cteristics, fiscal information, and stu-
.dent credit hours induced) are collected or obtained from central
ipformation'systenj Discussions by the fecuity about departmental



goals, issues, onc erne and seit assessments of quahty art also a key
part ofsthe.sel cstudy. A second phase may involve a group of

iprofesstdnal$ (aculty members n similar disdplines from
other univekities, faculty at the same institution, or iepresentatives
from citizen groups, professional associations, and state legisla-
tures) conductive intensive on-site visits to interview departmental
faculty and local administrators. Qn some campuses an appointed
task force has been used to conduct an indepth study to replace the
self evaluation,.but the time demands have been too great to make
this appioach widely used. A centralized commktee. consisting of
appointed and/or elected faculty membei-s and selected adminis-
trators often is involved throughout the evaluation. It may monitor
the entire process. provide assistance in data collection, and spend
considerable time in discussions about the relative merits and prob-
lem areas of the units. The evaluations are.often not explicitly
comparative; i.e., the uniqueness of each department is espoused
and information about similar departments at other universities is
often too costly to collect. However, if the major impetus for
initiating an evaluation is for reallocation purposee,the final judg-
iments are of necessity comparative. The committee is usually ad-
visory to a vice chancellor or president of the institution and makes
reports to two primary audiencesthe departmental faculty and
the central administration.

One of the 1119r._wn.cerns has .been the c;onfidentiality and
public access to raw data, self evaluations, judements of designated
peers and administrators, and the openness of commthee meetings.
There has been the inevitable tension between the right to know
and the protection of the privacy and confidentiality of those evalu-
ating as well as those being evaluated. Faculty as much as any one
value their privacy and autonomy. Few in higher education can
clearly separate program and personnel iIuation.

What is the future of formal depa ental and program review
processes? They-S-fiouldcontinuelo be useful. This approach incor-
porates value judgments by faculty, input that reflects the quality of
an institution. By and large, universities and colleges are self cor-
recting institutions; they canna completely succumb to all en-
vironmental and external prAssure if they will serve American
society as they have in the imst. (See George and Braskamp, 1977):
This approach has been highly interactive and has facilitated two-
way open communication networks between facultY and admini-
strators and in some cases with state government officials. Based on
research on knowledge and information utilization, interpersonal
contacts and relationships are important for establishing trust bet-
ween the parties and an appreciation of each other's position. This
arrangement may be one of the most effective ways to demOnstrate
accountability and to establish the credibility of the evAluation
efforts. Oven the tradition of faculty involvement in the overnance
of an institution and the high likeliheod f9r internal real .atioris in
the next decade, a process that involves extensive p icipation iri
data gathering, data interpretation, and data disse ation seems to
be as 80(.4 an alternative ais any
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The challenges for those in higher education evaluation will
center on three issues. Thefirsus to develop ways to systematically
collect better judgment and quality data. The considerable data
collected to date have been primarily dose' iptive, quantitative, and
focused 09 input measures. We have little information on how an
institution Is doing as a place to learn, explore, and develop people:
SgCianOjy, the academic community will need to find ways to open
up the f iscussionpf solutions which will adversely .affect some of
the faeulty. The sensitivity to zero sum budgeting and retrenchinent_
are important. At insututions which aspire to be high quality re-
search institutions, there exists an inherent conflict between quality
as viewed by the university academic comrnunky and quality as
viewed by the practitioners in the field and the general public. It
revolves around the priority given to the faculty research produc-
tivity and the practical missiop of the department. This is most acute
in the professional schools such as education, library, social work.
and medicine (see Atkin, 1978). But as fewer and fewer graduates of
advanced programs will be in similar positions like their mentors,,:
this tension about the mission of the school becomes a pivotal p9int
in assessing quality.

The final challenge is to more adequately inteerate evaluative
judgmental data and budiitary fiscal data. While benefit analyses
practiced in business Will not likely bevery useful in highef educa-
tion (Millen, 1975), an inforrnatiOn system that incorporates both
quality and managerial information will be essential. Today we
have two largely separate groupsthe faculty dominated program
review committees concerned with quality and the institutional
researchers providing budgetary and managerial data _to central
administrators and external agencies. The challenge is for adrnini-
strators to establish an evaluation system that simultaneously incor-
porates the realities of fiscal management and protecis the unique-
ness of the institution so that quality and effectixeness are more than
cost figures related to production.
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